In the extensive studies of professional identity the importance of self-definition in assuming a professional role has been pointed out. It is emphasized that socialization in professional role expectation management does not only require from a learner the acquisition of new knowledge and skills but also involves the development of self-identity components (Hall, 1987). In the research on professional identity of psychologists, the focus is, for example, on the suitability of the identity for occupying this role, including moral development, emotional stability, and the need for assessing personality profile when being admitted to postgraduate studies and awarded a degree (Johnson & Campell, 2002). Bruss and Kopala (1993) claim that psychology studies mean being faced with a new environment, which is perceived by students as challenging and leads to changes in the self of an individual.
fessional role has been pointed out. It is emphasized that socialization in professional role expectation management does not only require from a learner the acquisition of new knowledge and skills but also involves the development of self-identity components (Hall, 1987) . In the research on professional identity of psychologists, the focus is, for example, on the suitability of the identity for occupying this role, including moral development, emotional stability, and the need for assessing personality profile when being admitted to postgraduate studies and awarded a degree (Johnson & Campell, 2002) . Bruss and Kopala (1993) claim that psychology studies mean being faced with a new environment, which is perceived by students as challenging and leads to changes in the self of an individual.
For example, attitudes of the future psychotherapists may change, and they may develop an internal need to behave morally, ethically (VanZandt, 1990 ).
However, it is pointed out that studies on identity often focus on the outcomes of development, e.g., acquired values. Albeit, as the result of the orientation to outcomes, the process of the emergence of changes, which of course, is detectable on the basis of the outcomes, remains overlooked. It is thought that while learning about a continually evolving system, it is important to focus on the process of emergence of new forms as the most central characteristic of the changing phenomenon, and in order to understand psychological phenomena, the formation of that phenomenon has to be considered (Abbey & Diriwächter, 2008) . This level has not been addressed by studies explaining identity for-
Creating My Own Way of Being a Psychologist
Katrin KULLASEPP Tallinn University The purpose of this article is to present results of an ongoing longitudinal qualitative study that aims to chart the dynamics of professional identity construction of Estonian psychology students over the period that embraces their studies of psychology in a bachelor's program and two years after obtaining a bachelor degree.
The construction of an identity is discussed from socio-cultural perspective, and in terms of the semiotic mediation approach. To investigate dynamics in intra-psychological level, the dialogical self theory (Hermans, 1995) was applied. The results show how the Self ϽϾ Self and Self ϽϾ Other dynamics set up differentiation of inherently inconsistent parts of the Self ("being myself" ϽϾ "being a psychologist"), and that the entry into professional role entails inter-individually different linkage of the features of personal culture with different aspects of the expected role of psychologist. mation through a constructive individual-environment relationship and through inter-individual comparisons.
The question that is addressed in the current article concerns the professional identity construction of psychology students. We focus on the process of linkage of personal culture with social role expectations, and on the dynamics of the emergence of subsystem at the intra-psychological level.
Socio-cultural becoming: institutionally framed and uniquely constructed identities
According to the socio-cultural perspective, the personal and social worlds are dynamically interdependent. As the result of dialogical relations between person and its surrounding, humans' psychological functioning "carries" marks of the cultural context within which their becoming oneself unfolds in time. It also concerns construction of identities. In this study an identity is conceived of as a complex developmental process that is coordinated at the levels of social-institutional representations (e.g., knowledge about what a psychologist is reflected in curriculum) and that of internalized personal representations. While constructive processes of internalization-externalization exclude the isomorphism between collective and personal cultures (Valsiner, 2001) , it is expected that there are N number of ways of being and becoming a psychologist even if the general background of psychologists-to-be is the same.
From the starting point of semiotics (Lotman, 1990) , professions can be viewed as signs-as they are talked about through abstracted meaning complexes. The notion of a psychologist is, thus, a meaning complex with which we can operate in our discourses. According to the semiotic mediational perspective, the result of a dialogue between a person and his/her social surrounding is the adaption or creation of new meanings which generalized versions-signs with sufficient abstractnessbecome promoter signs that canalize the action flavoring one's activity with value-orientation (Valsiner & Rosa, 2007; Valsiner, 2007) . Such sign-semiotic entity-guides one's becoming a professional in the course of psychology education, while offering semiotically mediated cultural material for construction of idiosyncratic self-understanding (Vygotsky, 1987) .
The application of the dialogical self theory (Hermans, 2002 ) within the present research topic enables to shift attention to the intra-psychological dynamics and to describe professional identity construction in term of I positions. The dialogical self theory (DST) is a recent direction of research within the socio-cultural perspective about human social mind (Hermans, 2001 ). According to DST, the dialogical self is the semiotically self-regulating self that consists of varied relatively autonomous I positions that create "voices" which make it possible for I position to join the inner dialogue, and contribute a specific perspective to that ("tells its own story"). The appearance of a new I position can be due to any sort of personal experiences (e.g., reading the book) that can make certain identities more desirable than others.
The Trajectory Equifinality Model (TEM) (Sato, Yasuda, Kido, Arakawa, Mizoguchi, & Valsiner, 2007; Sato, 2009 after passing through this point they diverge. Within the EFP, changes that take place can be similar in general lines, but never the same. All psychology students who go through a standard curriculum come from a variety of life trajectories that had initially led them to want to study the psychology, and after studies in bachelor's program their trajectories diverge again into the plurality of personal life courses.
Method Participants
The ongoing study is positioned within the framework of idiographic science (Molenaar, 2004) as it enables to look at the intra-individual variability in time. There is an opinion that treating individuals as a homogeneous group and comparing different groups is not the most suitable way of learning about the developmental process of psychological phenomena (Hamaker, Dolan, & Molenaar, 2005) .
In consistency with the theoretical frame and with the perspective of cultural historical approach in the sampling, the concept of historically structured sampling (HSS) has been taken into account (Valsiner & Sato, 2006; Sato et al., 2007) . HSS is a (e.g., empathic, tolerant, honest) were moved into the focus. It should be mentioned that in the first year of studies the utterance "I don't know" (who is a psychologist) was common in students' reports.
Some students reported 9 months after commencing their studies that they "haven't thought about that. "
Thirdly, students' images of a psychologist were 
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Creating My Own Way of Being a Psychologist -know better how to solve problems in personal life" -be trustworthy"
-be better at helping themselves" -be tolerant"
-be more satisfied with personal life" -wish to interact and talk with people"
-be better at keeping relationships" -be interested in others' thoughts"
-know how to arrange their lives" -manipulate less with people"
-be more moral"
-be happier" Characteristic of the entry into the role was the tendency to extend the self toward prosocial orientation (e.g., "I became more tolerant"). The participants also indicated a perceived improvement in their interaction skills (e.g., "I am now better at listening"), and changes in their reasoning style (e.g., "I am analyzing more," "I notice more aspects of phenomena"). In some cases the continuity in the creation of an identity and employment of transfer strategies across the years toward the desired direction was found.
As a first year student S explained (Kullasepp, 2008 (Kullasepp, , 2011 : 
Psychologist-the sign for others
Semiotically mediated cultural becoming is not only the subject matter of the domain of the intrapsychological functioning and does not occur only "in the mind" of a person. Becoming also embraces the culturally guided psychological functioning between persons (Valsiner, 2007) On the other hand, the students reported that they had intentionally applied professional knowledge in informal interactions with their friends, acquaintances, and family members, and by doing so they found an opportunity to enforce the emerging Most of the respondents reported on a changed way to see the world that was not in "black and white"
any more, and in many cases, attempts were made to apply professional knowledge to make sense of others (e.g., "I don't label people stupid so easily As we see, P is engaged in applying the semiotic devices that are expected to support the elimination of tension in psychologist's role. According to P, the moment of silence that she describes as "the The problem that an inexperienced psychologist may encounter concerns the regulation of different subsystems of the self "me as a person" and "me as a psychologist" to eliminate the tension that rises due to the plurality of voices (professional ϽϾ traditional common sense), dialogue of which feeds into the feeling of insecurity.
The inter-individually different linkage of personal culture with role expectations
The creation of an identity is not only the process of the creation of novelty in time. As it is well known in psychology, identity also refers to the continuity, to the feeling of sameness that is maintained
under conditions where changes are called into existence. Becoming oneself is also the process of remaining, maintaining an emerged state of a system (Valsiner, 2000) . Thus, to understand the formation of the self, it is important to illuminate how the sameness could reflect in the process of becoming.
For that, the focus was shifted on the guiders of the construction of I position, "me as a psychologist. "
An identity can operate as the compass orientating a person in the world of various opportunities.
Navigating in the landscape of choices, we can feel that some of the directions are more appealing and fit with our interests more than others. By moving along the path of life people construct meanings of the surroundings that reveal their relations with them. For some, higher education is the one and only option to design a future. They are guided by certain values that shed light on their inclination to be related to the world in a certain way. It is argued that that future-oriented extension can come through signs of sufficient abstractness that operate as promoter signs that canalize future actions and become internalized in the form of feelings (Valsiner, 2007) . Thus, when making decisions, persons can be guided by their affects, and choices can be made on the basis of emotional bound with X direction of life (I like it, I want it, I go for it), and can be more or less accessible for verbalization.
Sometimes we cannot be sure why we have taken the particular "road" to go along (I don't know why I like it). Certainly the world where we live is always with limitations and choices are confined by different factors. What choices are made depends on the field of external factors (e.g., I like X, but it is impossible to do it under these circumstances) and inner tendencies (e.g., I like something and I go for it): I would like to study medicine, but due to X it is impossible.
Above we already discussed the part of the internalized representations of a psychologist that contain information about the future (desired, ought to be) self and that were taken as the basis for the creation of novelty in identity (e.g., I should be more tolerant). But longitudinal research design of this study also enabled us to focus on the entry into the role over a five year period, and to observe the emergence of sameness in trajectories-the tendency to persist in life course patterns (Sato et al., 2007) , and the dynamics of rejection-acceptance of possible directions of trajectories available in the socio-cultural environment. The collected data enabled us to assume that personal image of a professional psychologist working in X field (counselor, school psychologist, etc.), and the person's relation with it, were involved in making decisions regarding one's professional path.
To make sense of a professional identity construction over time as the result of interactions between an internalized cultural material (the created meanings' complex of a psychologist) and the self, the focus was shifted on the obligatory passage points (OPP)-a phase or event which persons inevitably experience (Sato et al., 2007) -in becoming a psychologist. For defining the OPPs in this study, the understanding of inevitability of making decisions before arriving and after passing the equifinality point/period (EFP; studies in university) was taken as a basis. OPP 1 marks the decision to study psychology before enrollment in university, and OPP 2 refers to making decision after obtaining a bachelor degree concerning further professional and/or academic activity (including the specialization in master's program). OPP 1 and OPP 2 were conceived of as qualitatively different points of setting up further directions due to the knowledge they had about psychologists' professional role. It
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Creating My Own Way of Being a Psychologist was assumed that students' decisions in OPP 2 allow taking a closer look at the linkage of the personal culture with professional role expectations, while familiarity with the field increases.
Promoters of studies of psychology
Students' responses illustrate that the EFP was reached through different initial conditions, which is one of the central/fundamental ideas of TEM (Sato et al., 2007) . Below data from eleven students who were questioned over five years are presented. men, parent, etc.) . We can assume that the construction of the direction of "becoming a psychologist" and many activities relevant to that trajectory are initiated by promoter signs that are argued (Valsiner, 2007) 
Conclusion
To study psychology, as our study illuminates, is far more than acquiring professional knowledge and skills. This is the movement into the new social position that reflects in intra-psychological dynamics, evokes changes in interpersonal relations, and feeds into creation of new meanings.
Students' migration into the new environment of institutional representations led to the construction of personal culture that, in terms of meaning making (Valsiner, 2007) , reflects in a subjectively con- 
